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Appendices

I. CP/EQ Student Evaluation Summaries: Fall and Spring …





Selected Highlights of the Annual Report

1. Assessment throughout the Core: With the University in the midst of preparing its interim

report for the New England Commission of Higher Education (NECHE), the Provost had

stated that a concerted focus on Assessment in the Core would be helpful for this year’s

report. While the Core utilizes Assessment annually in various forms, we have highlighted it

here, commenting on how the process informs decision making and changes to our

approach. Some notable areas of Assessment include: 1) Reviewing student evaluations

(indirect Assessment) of Core courses in general versus Complex Problem (CP) and

Enduring Question (EQ) courses in particular; 2) Adding questions linked to renewed

Cultural Diversity learning goals (i.e., Engaging Difference & Justice (EDJ) and Difference

and Justice & the Common Good (DJCG)) and analyzing for effectiveness; 3) A Course

Design Workshop exit survey; 4) Analysis of faculty participation patterns in CP/EQ

teaching: 2015-present; 5) Continued improvement on direct Assessment of student work in

CP/EQ courses to measure interdisciplinary learning success; 6) A Purposeful Ongoing

Discussion (POD) survey and focus group to assess effectiveness of this mentorship and

Reflection model; 7) A Core faculty survey on whether adjustments were made to courses to

engage with Racial Justice teaching in the classroom; 8) An EQ/CP student survey and

focus group on effectiveness of new EDJ/DJCG courses; 9) A Reflection on Core Renewal

from Professor Mary Crane, who has worked closely on Core Renewal since its inception in

2012; 10) An ad hoc subcommittee of the UCRC to review the Math Core requirement at

Boston College vis-a-vis competitor universities; 11) Analyzed patterns in History

Department Core course offerings (2014-present) to help inform the department on decision

making on their Core revisioning efforts.

2. UCRC: The UCRC continues to be successful, approving an unprecedented 56 non-CP/EQ

courses this year, mainly in areas that renew Cultural Diversity through EDJ and DJCG, and

approving 28 new CP/EQ faculty pairs for next year (including Core Fellows). Over 97% of

CP/EQ seats (1,272/1,311) were filled this year.

3. The Core Fellows Program continues to thrive: Four Fellows moved on with positions at

UCLA (Chancellor's Postdoctoral Fellowship), Boston College (2 Professors of the Practice
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in Engineering), and a consultant position for the World Bank. Three Fellows were hired to

support CPs and to teach EQs.

4.



II.     Administration

Several areas remain the focus of the Associate and Assistant Deans, areas that extend beyond

the work of the University Core Renewal Committee (UCRC). Upon reflection over the past

three and a half years, it seems important to note that the growth in both size and reputation of

the University Core Curriculum has much to do with the commitment of the Associate and

Assistant Deans and their willingness to devote much time and energy to the administrative

aspects of their duties as much as the normative integration of Core Renewal across the

University. In fact, the UCRC has in many ways become one of the many areas of importance for

Core administration. Under current administrative leadership, the Complex Problem and

Enduring Question courses have grown to over 1,000 seats annually, and the Core Deans are

commonly asked to participate in events across the campus, from Admissions and Student

Affairs to Advancement and events sponsored by the Office of the Provost. Although the size of

the Core staff has not changed considerably since the inaugural three years, the commitment of

all personnel in the Core Office has made Core Renewal a growing success; Core Renewal is

widely understood as an ongoing process, and the Catholic, Jesuit character of this foundational

educational experience remains robust.

Administrative Assistance

Success with Core Renewal has meant growth in activities and responsibilities for all involved in

Core administration. The Program Assistant now supports two administrators, eight Core

Fellows/Visiting Assistant Professors, and manages all of their office space, budgeting, and

logistical needs; administrative assistance in the Core involves management of more personnel

than that found in many disciplinary departments. The Program Assistant also creates the annual

schedule for all CPs/EQs. For the upcoming AY22 schedule this included: Complex Problem

courses of 4 lectures with 16 labs, 15 POD reflections, 3 POD leadership seminars, and Enduring

Question pairs consisting of 66 courses created and scheduled with 132 reflections sessions,

including an increase in the number of courses and faculty, planning, and budgeting needs, all of

which is coordinated through the Core Program Assistant. With the introduction of EagleApps

the Program Assistant will now need to create seat pools every year for all CP/EQ lectures so
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that registration is spread



Reflection sessions, which were often conducted online due to social distancing restrictions. As

an example, in Fall 2020, despite the multi-modal approaches used by CP/EQ faculty, over 90%

of students indicated that they “strongly agree” or “agree” that class attendance was necessary

for learning course material. Spring semester teaching modalities and evaluation patterns are

similar to fall results (Appendix I for Fall and Spring CP/EQ Evaluations).

While the year was challenging, it is helpful to hear from individual faculty such as Prof.

Jennifer Burns in Art History that courses did indeed work well:

The course is going extremely well. Melissa [Fitzpatrick] and I had a two-hour meeting yesterday

afternoon where we opened up all the concerns, critiques, and "what we'll do differently next time"

conversations. While there are plenty of





An exit survey was conducted, and results show the workshops to be a growing success and

beneficial to the faculty (Appendix III).

Course Design Workshops

28 new faculty participated in the Course Design Workshops this year after a particularly

competitive response to the call for new courses issued by the Provost’s office. There were four

online Workshops with two sessions each day of 14 faculty held from 11-1 pm and 3-5 pm to

accommodate the various schedules and to make the sessions small enough to build a sense of

community within the cohort:

Workshop One: Catholic, Jesuit Pedagogy in the Core Curriculum led by Dean Kalscheur, S.J.
held on February 15, 2021

Workshop Two: Core Learning Goals held on March 12, 2021

Workshop Three: Reflection and Formation held on March 26, 2021

Workshop Four: Joint Assessment led by Celeste Wells held on April 30, 2021

Each of the Workshops has a corresponding Module on the Course Design Workshop Canvas

website created last year (include a supplemental POD Module). 19 of the 28 faculty were

first-time faculty participants, two faculty participants were redesigning their successful EQ into

a CP for the first time, and four of the other "veterans" were Core Fellows creating new EQ pairs

for the following year.

Faculty were surveyed after the conclusion of the Workshops. 19 faculty responded and all but

one, who responded neutral, agreed that the Workshops had been useful to them in designing

their courses for the following year. The majority of respondents believe that two-hour time

blocks are appropriate. On whether the Deans should run the Course Design Workshops online or

in person for next year (this was the second year they were online), participants split evenly into

thirds of yes, no, and maybe. The Core will consider this feedback for next year (Appendix III).

Renewal also involves improving upon the manner with which faculty engage with Reflection.

As the distinctively Ignatian component of CPs and EQs, the Core strives to help faculty
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Division of Student Affairs (annual division meeting), Academic Advising, University

Communications, Admissions (Admitted Eagle Day and Summer Orientation), Office of Health

Promotion, Residential Life (Living and Learning Communities), Human Resources (Associate

Dean invited interview: “Meet your Colleague,” Interviewed by Bernie O’Kane, Director, Office

of Employee Development, Boston College Human Resources, 14 April 2021), UGBC and Tom

Mogan, Associate Vice



III.    Notable Outreach for the Academic Year

Board of Regents “Discovery Expedition”

From November 2020-June 2021, the Boston College Board of Regents took part in a

semester-long “Discovery Expedition'' to examine and evaluate the Boston College Core

Curriculum. The “expedition” assessed everything from the Core’s program launches to

interdisciplinary efforts to cultural diversity to the Core Fellows Program and was met with

overwhelming positivity and praise for BC’s Core efforts. Regent Mike Ascione, CSOM ‘93,

summarized, “clearly, a tremendous amount of preparation, time and effort from a very broad

group was required to develop and implement the program. Overall, I thought it was very well

done and went a long way to achieving the objective. I hope that you will find that the Sojourn

program was effective at informing and engaging the Regent group, as well as better enabling us

to be continued and well-informed advocates of Boston College…. There’s a lot of great work

being done at BC, and I am proud of the quality of leadership and programming at the

university” with another Regent, Sue Shea, LSOE ‘76, describing the program as “a gentle hug...

(and) a real gift to experience.”

The BC Board of Regents was overall particularly impressed with BC’s interdisciplinary efforts

in the Core Curriculum, especially within our unique “Schedules of Distinction” programs like

the Complex Problems courses, Enduring Questions courses, and PULSE Program. The ethical

component of these courses was particularly lauded with Regents commending how it “allows

students to think about different perspectives which is so critical in the world today” and imparts

on its students “an incredibly valuable skill set” and “framework… (that) they can use to

understand the variety of issues; to see different constituents and issues and (to) be conveners

and work with those constituents.” Not only were the Regents impressed with the Core

programming as “a great way to introduce these freshmen to the ethics behind of whatever

career they launch into” but they also celebrated the “Schedules of Distinction” programs for

emphasizing the importance of interdisciplinary learning and exposure to different points of view

which, as one Regent stated uࠀ䬀䰀䘀嘀
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“Interdisciplinary Studies and Formative Education” - March 10, 2021

Moderator: Conevery Bolton Valencius, Professor, History Department, Morrissey College of

Arts and Sciences.

Guest Panelists: Tara Pisani Gareau, Director, Environmental Studies Program, Associate

Professor of the Practice, Earth and Environmental Sciences, Morrissey College of Arts and

Sciences; Shawn McGuffey, Director of African & African Diaspora Studies, Associate

Professor, Sociology Department, Morrissey College of Arts and Sciences; Erik Owens, Director,

International Studies Program, Associate Professor of the Practice, Theology Department,

Morrissey College of Arts and Sciences.

"Belonging, Inclusion, and Formative Education"- April 20, 2021

Host and Moderator: Akua Sarr, Vice Provost for Undergraduate Academic Affairs

Guest Panelists: Lisa Goodman, Professor, Counseling, Developmental & Educational

Psychology, Lynch School of Education and Human Development; Cherie McGill, Associate

Professor of the Practice, Philosophy Department, Morrissey College of Arts and Sciences; Alex

Puente, Assistant Professor of the Practice, English Department, Morrissey College of Arts and

Sciences.

Student Affairs Presentation

On February 9, 2021, the Assistant Dean presented to the Student Affairs division meeting to

share updates about the Core and Core Renewal. There was a special focus on the new Engaging

Difference and Justice and Difference, Justice and the Common Good courses. Roughly 125

staff from 14 different departments attended to learn how the Core is evolving, recent updates,

and new courses and initiatives planned. Carrie Klemovitch, Special Assistant to the Vice

President for Administration and Strategic Initiatives followed up afterwards, “thanks so much

for joining us for our meeting. I loved how you highlighted the connections between your work

and ours, and it was great to get a sense of the variety of courses currently being offered. My

sense was it was very helpful for staff, and very timely with the focus on the new course

offerings.” (See Appendix IV)
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https://www.youtube.com/watch?v=p9bjzwRiq9Q&t=13s


IV. Core Fellows Program

Manage and improve the Core Fellows Program in order to pr e

https://sites.google.com/bc.edu/blmtometoo/home
https://sites.google.com/bc.edu/barcc-vib-lab/home
https://sites.google.com/bc.edu/bc-afab-2020/home
https://sites.google.com/bc.edu/campusclimatesurvey/home






students are not emotionally able to absorb it? The explicit focus on the students’ internal lives in course

reflection helped to reify this insight. Having the opportunity to attend workshops at CTE and being

forced to rapidly restructure my courses due to COVID were also beneficial to my teaching. The Core

Fellows program allowed me to have a very happy work-life balance, at least compared with my

colleagues who directly entered tenure-track faculty positions. While I did inevitably work the long hours

associated with a junior professorship, I have been able to be very present in my son’s early life due to my

ability to work flexible hours. The relatively high salary (compared to zd
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There has been some modest experimentation with CP and EQ courses, including the successful

implementation and growth of the POD model for reflection...blurring the lines between CP and EQ

(piloting some CP topics as EQs for a few years, which develop into CP when faculty are ready)...the

required course design workshop has improved over the years and is now seen by most participants as

very useful and no doubt shapes all of their courses…[but] the work of overseeing the Core, approving

new courses, matching faculty for EQ and CP courses, etc. doesn’t leave much room for taking on big

changes.

Prof. Crane’s full reflection can be found in Appendix IX.

VI. The University Core Renewal Committee (UCRC)

The UCRC met seven times during AY21 (meeting minutes in Appendix X). Due to Covid-19,

meetings were held via Zoom. Additionally, the UCRC subcommittees of CP/EQ, Core

Curriculum, Assessment, and Diversity met regularly. The UCRC is critical for several reasons.

First, as stated in the UCRC charge, the committee reviews Complex Problem and Enduring

Question courses, new and existing Core courses, and changes to curriculum. Second, members

of the UCRC learn more about the Core, and are able to disseminate information to the broader

University community. The bulk of the work, however, is conducted in subcommittees and then

evaluated by the full committee. This year, Celeste Wells was appointed by the Provost as a

permanent member of the UCRC who will have a particular focus on Assessment and her

subcommittee work.

2020-2021 UCRC Committee Members
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Sylvia Sellers Garcia, Ph.D., End term June 2023
History Department

Stacy Grooters, Ph.D., Appointed
Director of Faculty Programs, Center for Teaching Excellence

Gail Kineke, Ph.D., Appointed
Earth and Environmental Sciences Department

Elida Laski, Ph.D., End term June 2022
Lynch School of Education

Sarah McMenamin Ph.D., End term June 2023
Biology Department

Charles Gallagher, S.J. Ph.D., Appointed
History Department

Brian Robinette, Ph.D., Appointed
Theology Department

Akua Sarr, Ph.D., Appointed
Vice Provost Undergraduate Academic Affairs

Colleen Simonelli, Ph.D., End term June 2022
Associate Dean of Undergrad Programs, Connell School of Nursing

Ethan Sullivan, Ph.D., End term June 2022
Senior Associate Dean Undergraduate Studies, Carroll School of Management

Emily Walker '21, Appointed
Student Representative

Celeste Wells, Ph.D., End term June 2021
Communications Department
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excellent idea, and the first Assessment Design Workshop for returning faculty was held on May

10, 2021 through careful planning by the Assessment Chair and Core Deans. This training was

optional for returning faculty and had strong attendance demonstrating this was guidance faculty

were interested in receiving. The workshop resulted in a robust and positive discussion about

course material design. The veteran faculty seemed pleased to see the developments that have

happened over time.

AY21 Assessment

Fall 2020 Assessment findings demonstrated students were more deeply engaged with the

interdisciplinarity between the courses and that they understood the pedagogical benefit of the

CP/EQ courses as interdisciplinary pairs. In fact, course materials assessed from Fall 2020

showed that 99% of course submissions demonstrated the ability to apply more than one

disciplinary perspective to the same enduring question or complex problem. This was a 22%

increase from the nadir in Spring 2020 and demonstrates the effort of the faculty and the

subcommittee in maintaining excellence during a challenging year.

In the most recent Assessment Course Design Workshops, held in April and May 2021, Celeste

Wells, Elizabeth Shlala, and Brian Gareau heard from CP/EQ faculty that they were thankful for

the continued guidance and transparency in Assessment. In addition, they asked for further

examples of CP/EQ assignments. To this end, the Assessment Chair has created modules within

the Core Assessment Canvas page for examples of complete assignment submissions and SIITS

infographics (Appendix XI).

Over the coming year, the committee intends to work with CP/EQ faculty that have had their

course material previously assessed to get their approval on providing additional examples

submitted for Assessment. The committee will continue to be mindful of student privacy in this
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Boston College is still new to the direct Assessment. However, the committee feels that they are

now to the point that providing general feedback to faculty interested will only enhance the

communication and transparency in the Assessment process. The committee will continue to use

Assessment to refine and improve CP/EQ course design overall.

Faculty Survey of Course Design Workshop Experience indicates that workshop sessions are

well-received in general and importantly are helping faculty understand direct Assessment

(Figure below; see Appendix III for full survey results).

Core Curriculum
This was likely the busiest and most productive year that the Core Curriculum
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DJCG
Learning Goals

EDJ
Learning Goals

· Students will be able to explain how
power shapes differences and
creates injustices in the United
States, and how power can be used
to achieve justice. In the context of
the university’s Jesuit, Catholic
mission, and as appropriate in the
particular course, students
encounter and engage the reality of
a broken world that calls out for
justice, love, and mercy.

· Students will reflect on the importance
of community, shared values, inclusion,
and solidarity at all levels of social
connection —from the familial to the
global.

· Students will engage critically with
past and present instances of injustice.
Complex issues concerning race, class,
gender, sexuality, dis/ability, religion
and other socio-cultural categories may
be explored.

· Students will develop skills to think
more critically about how
difference and power have operated
both in the past and present. Such
skills may include intercultural
competence, engaging with diverse
others, reflection on one’s own
experiences and identity, integrating
the theoretical and empirical study
of difference and power, and
connecting academic knowledge to
lived experience.

· Students will integrate the theoretical
and empirical study of difference and
power in their many forms; reflect on
their own experiences and identities;
and connect academic knowledge to
lived experience.

· Students will imagine how to flourish
in communities in ways that evaluate
and embrace difference and overcome
injustice by becoming engaged global
citizens in service of, and in care for,
our common home.

· Students will explore the
relationship between justice and the
common good and imagine how to
act constructively in dialogue with
people who are marginalized and
dispossessed in the pursuit of
justice and the common good.

· Students will explore the conditions
that need to exist, and how to create
those conditions, for all of society’s
members to live fully human lives of
freedom and integrity.
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The successful pilot of the DJCG courses in prior years—39 new and revised courses approved

through AY2020—and the relative paucity of active CD courses taught (fewer than 130 of the

more than 300 identified in the Course Management system) laid the groundwork for the

UCRC’s efforts in expanding the reach and scope of this renewal. In AY2021 the work of the

Diversity Subcommittee and the UCRC focused on multiplying the options and opportunities for

students and faculty to participate in CD Core offerings. General promotion and individual,

personal appeals to colleagues who had never considered participating in Cultural Diversity

and/or whose disciplinary approaches or concerns
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are truly able to get to know their classmates and get to know an upperclassman who cares about

their experience.

When students were asked their favorite part of the course they took, there was an

overwhelmingly positive response to the passion that the teachers brought to the classroom. The

professors are engaging and “genuinely care about their students.” Everyone involved in the

courses - fellow freshman, professors, POD leaders, and TAs - all make the class unique and

enjoyable. One student noted that “just being in that environment made me look forward to going
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the many opportunities offered by the Forum on Racial Justice in America, the Lowell

Humanities Series, the Courageous Conversations initiative, and others.

Racial Justice Teaching in the Core Fall 2020 Survey

The University Core Curriculum is committed to increasing student engagement on issues of

race and racial justice in the classroom by encouraging them to learn about “the conditions that

result in racism and racist behavior, while suggesting appropriate responses and solutions.” To

promote, and measure, the involvement among faculty teaching Core courses, the Assistant Dean

surveyed faculty teaching in the Core about their pedagogical reactions to the issues addressed in

the BC Forum for Racial Justice. This survey was aimed toward understanding what faculty are

doing in the classroom.(Appendix XV).

Of the thirty-six faculty respondents in Fall 2020, almost 90% noted that they made targeted

adjustments to their teaching in the Core. Based on the survey, it is clear that there is a direct

effort by professors to incorporate material on racial justice into their teaching. When asked

“Does this course typically address issues of racial justice,” 77.8% of the professors responded,

“yes” as shown in the chart:

Additionally, after being asked, “Did you make targeted adjustments to your teaching in the Core

to address issues of racism and racist behavior,” 88.9% of professors responded, “yes”:
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Many of the courses within Core, have already been addressing issues of racial justice, but

faculty this year were “more intentional” about incorporating such material into their

coursework. Some courses gave credit to students who attended events outside of the classroom

about racial justice. Others added Reflection sessions to their courses. One professor stated that,

“it was the first time I’ve done a reflective assignment like this in my large lecture course, and I

think that students appreciate it.” Another faculty member noted that he has “found that (his)

students are eager to learn and moreover, offered that they have felt in the past that BC was slow

to do much on this issue, and are pleased wherever they see concrete actions taking place.” The

same professor went on to say that he has “nearly doubled the amount of attention that (he is)

giving specifically to race this semester.” Finally, another colleague offered that what

differentiates this past year from prior years in the classroom in terms of racial justice
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Renewal
Core Renewal in the area of CP/EQ course design has evolved from the inaugural years. Through

direct Assessment, UCRC conversations, and







Table 2. Faculty Teaching Patterns in CP/EQ Courses: Up to AY 22
Number of course pairs developed 92

Number of times those pairs offered 178

Number of faculty teaching
courses X times 1 course 1x 57

1 course 2x 47
1 course 3x 25
1 course 4x 9
1 course 5x 2
2 courses 2x 1
1 course 1x and 1 course 1x 2
1 course 4x and 1 course 2x 3
1 course 4x and 1 course 1x 1
1 course 1x and 1 course 2x 4
2 course 2x and 1 course 1x 1
2 courses 2x and 1 course 3x 1
1 course 3x and 1 course 1x 3
2 courses 3x 1
2 courses 1x, 1 course 2x, and
1 course 3x 1
3 courses 1x 1

Total Faculty 159

POD Leadership Program
The Purposeful Ongoing Discussion (POD) Leadership Program continues to expand as a
successful and meaningful means of academic engagement at Boston
College. Surveys and focus groups indicate it is a highly successful
way of engaging in reflections with students with 53% of POD Leaders
polled rating it 5/5 and 33% 4/5 in improving collaboration skills, over
93% of POD Leaders polled rating it between 3-5/5 in helping them
understand the role of the Core Curriculum in their broader education,
and 100% of all POD Leaders polled saying they would recommend
being a POD Leader to other students. A majority of POD Leaders
noted the experience as contributing significantly to their job/internship interview (Figure
below).
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For AY21 three CPs utilized PODs, and for the upcoming AY22 four more CPs will be using
PODs. By the end of AY22, 129 students will have participated in the POD Leadership Program
as POD Leaders, and 846 students will have participated in PODs as a student.

POD Leader Focus Group Feedback
The POD Leadership Program has proved to be a widely loved, insightful, and helpful program
for its participants with one POD Leader stating, “through my experience as a POD leader, I gained
valuable insights into my own thought process, communication style, and analytical process. In discussing
a variety of subjects concerning engineering and social justice, I was able to hone my understanding of
these concepts with the help of the incredible students and POD Leaders with whom I was able to
engage.”

Students also appreciated the opportunity to improve their collaboration and communication
skills and to develop close, mentor-like relationships with their freshman PODs as well as each
other. One POD Leader stated that, “being a POD Leader enabled me to meet wonderful individuals
and learn about a variety of leadership and communication styles. In doing so, I have learned valuable
lessons regarding strategies for collaboration in creating meaningful discourse” and another emphasized
that, through the program, they learned that they, “love helping others and connecting with freshman, I
love reflecting and being vulnerable with others, interdisciplinary lenses are really important and
interesting to solve complex problems, I love working with others, and that I can be a powerful leader!”

Additionally, the program proved meaningful on the underclassmen side as well with Core
Fellow Russ Powell reporting that when “attending a virtual conference with Jenna Tonn and
Jonathan Krones through Olin
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experience in PODs last fall, both students said they LOVED PODs and that their POD leaders actually
checked in on them throughout the spring semester this year, which made them feel cared for and like they
had someone looking out for them on campus who wasn't an administrator or part of the BC hierarchy.”

Overall,





VIII. Student Evaluations

CP/EQ evaluations continue to outperform other Core courses in general (although the CP/EQ

course data are conflated with the full set of Core surveys, meaning CPs/EQs are included,

pushing those results higher), yet evaluations across the board are quite good. The following four

questions were asked: 1) After taking the Core course, I understand the basic concepts, methods,

and/or content of the course’s discipline; 2) This Core course helped me think differently about

other disciplines; 3) This course helped me make connections and integrate what I have learn

elsewhere; 4) My main reason for taking this course was to fulfill a Core requirement. As an

example, for the Fall 2020, CP/EQ courses score higher on the first three and lower on the fourth

question (Figures below, but see Appendices I and XVIII for full-year evaluation data).
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IX. E1As

As in years past, the Deans collected E1As from all departments, which helps the MCAS dean

have informed conversations about steps departments have taken to improve their participation in

the Core. This past year, a Summary E1A report was provided to the MCAS Dean for Sociology,

Physics, Music, and Theology (See Appendix XIX).
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X. AY2022 Recommendations

The following recommendations are made to guide our work in the academic year ahead:

1. Administrative Assistant, not Program Assistant

a. We recommend working with Human Resources to verify that the work of the

Core Program Assistant is indeed that of an Administrative Assistant, a title and

position that we feel more closely matches the responsibilities that the position

contains.

2. Update the UCRC Charge to reflect its contemporary makeup, and maintain leadership

a. The UCRC charge is out of date. We would recommend amending it: adding the

Assistant Dean to the list of appointed members; we also recommend that the

Associate Deans for Undergraduate Programs of CSOM, LSEHD, and CSON be

revised as appointed positions, not elected ones. The continuity of these

administrators is important for the general operations of the committee.

3. Complete OIP transition of Cultural Diversity to EDJ/DJCG for study abroad (w/

website changes)

a. This work has begun via conversations with Interim Director of OIP, Larry

Pickener, Shannon Williams, Bryan Fleming, and James Keenan, S.J., Vice

Provost of Global Engagement. As with University courses, we recommend

allowing for Cultural Diversity Core credit when taken abroad only if the courses

are approved by the UCRC, and meet either EDJ or DJCG learning goals.

Additionally, we recommend that all BC summer courses be approved by the

UCRC for all Core credit continuing on our work this year.

4. Pursue a CP on “Faith in the 21st Century”

a. Conversations between Father President Leahy, S.J. and Associate Dean for the

Core led to the early pursuit of this CP. The Core Deans will explore this

opportunity in the months ahead.
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